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EXECUTIVE SUMMARY

An Evaluative Study and Recommendations for Future Directions
The Oregon Community Foundation’s Early Childhood Literacy Grant Programs 2000-2008
Submitted by Lory Britain, Ph.D. April 2009

Introduction

Over eight years ago, The Oregon Community Foundation (OCF) began a grant program
to ensure that more children have nurturing, developmentally appropriate home and child care
environments that support early childhood language, literacy and school readiness. Reaching out
to parents, children, child care providers and others who work with young children, OCF efforts
have motivated young children across Oregon to reach for a book and make a simple, significant
request to a familiar adult, “Read me a book.”

The OCF early literacy grants — funded through Oregon! Ready to Learn and the John
and Betty Gray Early Childhood Initiative — had positive impacts on early childhood literacy
support in Oregon. These impacts occurred at multiple levels, ranging from child-parent to a
broader systems level where early childhood literacy support is now commonly “on the table” for
discussion and prioritization. Increasingly, diverse types of organizations sought funding for
literacy projects, including those that work with high-risk families and Hispanic families.

Methodology

The purpose of this paper is to look back over the last eight years and assess the impact
and challenges of OCF’s early literacy grant program. Addressing the questions “What did we
accomplish?” and “What can we learn?” while taking into consideration current trends, this
paper makes recommendations for future early childhood literacy funding priorities. Utilizing
diverse quantitative and qualitative data and interviews with professionals, the study approached

these questions from many perspectives.



Early Childhood Literacy Initiative Goals
The following summarizes the early literacy goals of Oregon! Ready to Learn and the
John and Betty Gray Initiative over the past eight years and inform this paper’s consideration of
scope of projects, outcomes, issues and challenges.
(1) To expand access to “best practice” early childhood literacy experiences and support for
parents and their young children.
(2) To expand access to “best practice” center and home child care provider training,
designed to enhance understanding and skills related to early childhood literacy support.
(3) To enhance early childhood education and family programs to include “best practice”
early childhood literacy experiences and support.

Use and Adoption of “Best Practice” Early Literacy Curricula

The achievement of the above goals should be viewed in the context of the use of a “best
practice” curriculum that is a component of these goals.

All projects, as required by OCF grant criteria, utilized “best practice” curricula for their
projects and as a jumping-off point for supplemental literacy activities and support. Most
programs around Oregon now view the use of such curricula as supporting quality assurance
standards. The OCF early literacy grant program, as well as concurrent national professional
trends, has contributed to these changes in program approaches in Oregon.

The Scope and Types of Projects

Between 2000 and 2008, 64 projects were funded for one to three years, with many
projects receiving funding for multiple years. * A total of $2,225,708 was distributed for projects
in 33 out of Oregon’s 36 counties and included the Portland Metro area, middle and small size
population areas, and coastal and rural regions. Most of the projects were outside of the Portland

Metro area.

! OCF has awarded two additional years of grant funding, for 2008-2009 and 2009-2010, under Ready to Learn and
the Gray Initiative. Those grants totaled $477,986; they supported seven new literacy projects, with the remainder
being renewal awards to continue previously funded projects. Results from 2008-2009 and 2009-2010 projects are
pending, and therefore outside the scope of this paper. Results from a separate, new literacy initiative that is a
partnership with the Oregon Commission on Children and Families, the Oregon State Library, and the Paul G. Allen
Family Foundation, “Reading for Healthy Families,” are also not yet available.



Projects selected varied approaches and strategies to promote early childhood literacy,
targeting adults who interacted with children or young children directly with their parents and/or
caregivers. The approaches utilized across settings included staff training, adult mentoring,
parent-child participatory activities, parent education groups, child-adult reading experiences and
book distribution. Projects tended to enhance their program with other approaches as the grant
cycle was underway. Projects were either stand-alone or integrated into a broader community
approach.

Projects also focused on different settings to reach their intended audiences, with some
projects focusing on more than one setting. Settings included: child care provider settings,
library-based settings, home or group based parent-focused settings, elementary school-based

partnerships, and natural “touchpoints” such as healthcare settings.

Numbers Served and Materials Distributed
The numbers of individuals served and books distributed reflect the broad reach of OCF’s
early literacy grant programs. Between 2000-2008, Phases | and 1l of Oregon! Ready to Learn
and the John and Betty Gray Early Childhood Initiative accomplished the following through
OCEF early literacy grant funding:
e Projects directly reached more than 25,000 parents, child care providers and children
through workshops, literacy events and visits to homes and child care settings.
e At least 53,000 books were distributed through gift and lending programs to families and

child care providers.

Achievement of Grant Program Goals

Adult understanding and support of young children’s literacy development increased as a
result of OCF’s early literacy grant programs. The assessment conducted for this report included
review of two earlier evaluation reports: an Oregon! Ready to Learn external evaluation
completed in 2005 and an OCF internal evaluation of the first two years of the John and Betty
Gray Initiative’s literacy components. Those reports showed that grantees helped parents, child
care providers and organization staff increase their awareness of how to support young children’s
literacy. Where measured, projects reported that these same adults increased their support of

children’s literacy.



Turning to the years between 2005 and 2008 — in which all literacy projects operated
under increasingly standardized OCF internal evaluation systems — quantitative project outcomes
also clearly suggest a positive effect on adult support of young children’s literacy. Looking at the
increased support and/or awareness of early literacy by parents, child care providers, and other
staff, the pattern of strong outcomes is consistent. With a few exceptions, projects reported that

between 75% and 100% of participants had positive changes in awareness and/or practices.

Patterns of Impact
In addition to numbers and outcome data, this assessment included review of the wealth
of qualitative information collected by programs and shared in grantee reports. Issues were also

probed in interviews with key informants. The following key patterns emerged:

Book Giveaways and Loans: Building excitement for young children’s acquisition and use of
books

OCEF prioritized children’s book distribution as a core value linked to promoting early
childhood literacy. In recent years, a plan for book loans and/or gifts was required in each grant
proposal. Most projects distributed free children’s books within the context of a broader strategy
to encourage book reading activities with young children. Strategically planned book distribution
had a positive effect on children’s literacy at multiple levels. There was an emotional connection
to the books given out at a family literacy event. For many high-risk parents, new books became
an entryway into a new way of interacting with their children. And often, book distribution
inspired child care providers and teachers to expand and enrich their curriculum to incorporate
books and related literacy activities. Additionally, book distribution to families with adult
literacy challenges or for whom English was not the primary language encouraged parents to

read to their children and to learn English.

Reading, Singing, Talking and Cuddling: Parents interacting with their child to support
literacy

Through modeling at parent-child events, didactic classes and/or home visiting
interactions, parents learned about important literacy concepts in multiple settings. They also



learned about the significance of the emotional connection that is fostered by reading to your
child, talking to your child, singing to your child and interacting with him or her in other joyful
and responsive ways. The significance of this impact is readily apparent from the myriad of
anecdotal statements by parents and staff that are woven into nearly all of the grant reports from
the literacy projects. The number of parents who now read to or have increased the amount of
time that they read to their children illustrates the positive impact of these projects. An analysis
of the projects further reveals the effectiveness of multiple pathways to achieve this outcome.
For many high-risk families, the most effective route toward literacy awareness and enhanced
interactions is through encouragement and support from a home visitor or teacher during home

visits and family literacy events.

Models for Working with All Families and Providers: Developing culturally and individually
appropriate approaches

As the population of culturally diverse groups whose native language is not English
increases in Oregon, so has the early childhood education field’s awareness of understanding and
utilizing culturally appropriate materials and approaches. Several noteworthy projects and
approaches were successful in fostering literacy among these families. Beneath these successful
outcomes were common strategies and approaches: establishing trusting relationships, creating
linguistically appropriate materials, and honoring family norms. The success of these projects
was also dependent upon finding and retaining staff bi-lingual and/or bi-cultural staff.

The Importance of “Place”: Supporting parents to feel comfortable in school and library
environments and using “place” to bring literacy to families

A theme of many of the projects and reported outcomes was the importance of “place” to
bring parents to new environments and help them feel comfortable in those environments, such
as an elementary school. Programs also strategically used the concept of “place” to introduce
early literacy at locations where parents are already present. Programs utilized this approach in
public schools, libraries, medical clinics, alcohol and drug recovery events, and social service

and legal environments such as food banks, W.I.C. centers and the courthouse.



Effective and Relevant Training: Providing staff with the skills and tools they need to
accomplish their work

Many of the projects revolved around either training staff working directly with parents
and/or children or training child care providers who worked directly with children. The
educational background of trainees ranged from providers who were barely literate themselves to
professional staff with graduate degrees. All needed increased understanding of how to support
young children’s literacy. Approaches ranged from attendance of “best practice” literacy
curriculum workshops such as “Early Words” in multiple languages, to mentoring and modeling
support in therapeutic center-based classrooms, center-based early childhood programs, and
home child care. Grantees reported that training made appropriate literacy support for children
possible in early childhood classrooms and family support home visits. The range of trainings
offered was broad, with some professional staff requesting more sophisticated training, and many

home child care providers needing to start with the early childhood basics.

The “Ripple Effect”: Activities inspiring more activities, partnerships, system change and
public awareness of the importance of early childhood literacy

One of the most consistent findings from a review of all the projects spanning eight years
was the “ripple” effect in which small projects eventually evolved into new partnerships,
activities and system change supporting early childhood literacy. Additionally, reports described
a new public awareness of the importance of these literacy efforts. In response to OCF’s request
for information about unexpected project outcomes, anecdotal reports best captured the essence
of this ripple effect. According to reports, new and diverse groups joined together to support
early childhood literacy, literacy activities became embedded in daily program routines, literacy
support continued beyond the life of grants, and its importance was recognized at a larger

“systems” level.
Challenges

Despite the success of OCF early childhood literacy projects, diverse projects reported

multiple challenges consistently throughout the years.
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Access to Qualified Staff: Finding and retaining early childhood professionals

While some programs reported high degrees of turnover either in trainers or home child
care providers, other programs, particularly in eastern Oregon, reported minimal turnover of staff
in the funded projects. Some programs found that it took more time to find qualified staff. Others
found that some staff needed more training and support than anticipated and that staff turnover,
where it occurred, definitely impacted projects’ abilities to meet timelines and service outcomes.
The problems of staff turnover for these funded projects are consistent with turnover issues in the
child care field in general. The issue of finding and retaining qualified staff is clearly linked to

the relevant factors of supervision, training, compensation and workload.

No One Answered the Job Posting: Addressing the shortage of bi-lingual, bi-cultural staff
According to Mary Louise McClintock’s evaluation report about the first two years of the
John and Betty Gray programs (2003-2005), “A growing need for parent education and early
literacy programs for Hispanic parents and child care providers reflects changing Oregon
demographics, and may be a trend that OCF should help its grantees address in a more targeted
way in the future (2006, p.18).” Three years later, this trend continues. Across the state, early
childhood, family support and other educational settings are all faced with a shortage of available
bi-lingual and/or bi-cultural staff available to work with families whose native language is not

English.

External Factors Impact Program: Riding the wave of budget cuts and increased costs

A discussion of challenges facing the grantees would not be complete without a realistic
consideration of external factors impacting programs and projects. Sprinkled throughout many of
the grantee reports were comments about limited staff accomplishing multiple tasks, often with
only one full- or part-time person being responsible for project implementation, reporting and
other details. “Stretching” and “juggling” to accomplish tasks was common, yet mediated by a
strong, dedicated staff and belief in the importance of young children’s literacy development.
When budget cuts that reduced agency or program infrastructure occurred, maintaining some of
the elements of the grant such as supervision and reports became a challenge. Some programs

reported plans to continue literacy projects, although on a smaller scale due to budget cuts.
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Literacy projects that were integrated into larger systems, collaborations and/or programs

appeared to be more likely to survive budget challenges.

Recommendations

The OCF early literacy grant program achieved its goals of increasing access to early
childhood literacy experiences for children and training opportunities for adults who work with
children and families. Progress made in eight years included the increased utilization of “best
practice” curricula, expanded awareness of the importance of early childhood literacy, and new
partnerships. However, although progress has been made over the past eight years, many
communities and populations that would most benefit from early literacy programs have not
been reached. Inconsistent access by Oregon children to quality early childhood programs
(Children First for Oregon, 2008) — many of which would include appropriate early literacy
experiences — leads me to conclude that continued targeted funding for literacy projects would
benefit the children of Oregon.

I recommend all of the following areas for funding. First Tier and Second Tier
categorizations refer to the potential size of investment linked to the recommendation. OCF
could theoretically fund each of the First Tier or Second Tier priority areas listed below as a
singular focus. However, the recommendations are not necessarily mutually exclusive. Process

Recommendations focus on evaluation protocol and may be applied to any project category.

First Tier Recommendations

e Designate a systems approach to early childhood language and literacy by supporting
projects that are part of larger early childhood systems and/or significant collaborations.

e Designate a focus on literacy and language projects for children and families for whom
the “achievement gap” is an issue: children from families in poverty; children and
families with multiple risk factors; and children and families for whom English is not the
primary language.

e Create a funding stream for projects that are co-located at an elementary school and serve
children and families together as part of collaboration between schools and lead

programs.
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e Fund early childhood literacy training efforts that will be part of the child care and early

education professional development solutions currently being identified in Oregon.

Second Tier Recommendations
e Create a funding stream that allocates small grants to enhance the infrastructure of early
childhood and family support programs with literacy training, materials and supplemental
activities.
e Program Infrastructure: Create a funding stream that allocates small grants for existing
parenting programs to supplement their parenting class curriculum with literacy content,

activities and staff support.

Process Recommendations
¢ Refine the collection of data and other information to improve the internal OCF

evaluation system and inform decision-making.

Final Thoughts

The Oregon Community Foundation has a history and reputation for funding a wide range of
early childhood projects that make a difference for both small and large communities and for
programs of varying size and complexity throughout Oregon. OCF has become a more vocal
partner in systematically improving the early childhood system. Whatever strategic decisions are
adopted for future funding priorities, the spirit of innovation, flexibility and high standards

should continue to be honored.



Part I: Introduction

Linus, age two and a half, is confused about how to move forward rather than backward on a tricycle... He
somehow tries both at once and comes to an awkward stop. Unembarrassed, he looks at the watching storeowner,
and happily pronounces from The Little Engine that Could: “I came to a stop with a jerk. I simply could not go
another inch.”

Linus and other children like him are fortunate to be supported by loving adults who
surround their children with books, stories, songs, and conversations about themselves and the
world around them. These children see books, reading and writing as an important means to
making sense of their world. These young children are well on their way to successful school
experiences as they grow and develop.

Over eight years ago, The Oregon Community Foundation (OCF) began a grant program
focused on projects promoting early literacy and language development. The program’s goal was
to ensure that more children have access to nurturing, developmentally appropriate home and
child care environments that support the development of language, literacy and school readiness.

The program began with grants awarded in 2000 under Oregon! Ready to Learn and
expanded in 2003 with funds from the John and Betty Gray Early Childhood Initiative. Reaching
out to parents, children, child care providers and others who work with children, OCF efforts
have motivated young children across Oregon to reach for a book and make a simple, yet
significant request to a familiar adult, “Read me a book.”

The purpose of this paper is to look back over the last eight years and assess the impact
and challenges of OCF’s early childhood literacy grant program. Addressing the questions,
“What did we accomplish?” and “What can we learn?” while taking into consideration current

trends, this paper makes recommendations for future early childhood literacy priorities.

1 O’Brien, M. (2008, December 11). Songs of Childhood. Eugene Weekly [Eugene, OR], p. 4. Eugene, Oregon.
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Part II: Methodology

This evaluation report utilized diverse sources of data: (1) an outside evaluation of
Oregon! Ready to Learn Phase I conducted by Portland State University’s Child Welfare
Partnership from 2001-2005; (2) a summative OCF report on the first two years of the John and
Betty Gray Early Childhood Initiative (2006); (3) the Oregon! Ready to Learn Phase Il and John
and Betty Gray grantee reports, including evaluation frameworks, from 2005 to 2008; and (4)
interviews with informed professionals. Projects utilized diverse evaluation measurements and
protocols to measure progress toward their objectives. Additionally, it is important to note that
grantees’ evaluation plans and reports matured in professionalism over the eight years, and
addressed projects with varied target populations, materials and approaches.

Consequently, this evaluation summary utilized multiple strategies in order to meet the
challenges of capturing the diversity of evaluation information and projects. Using a qualitative
approach to understand numbers, outcome percentages, anecdotal comments and key interviews
required looking closely at detail, stepping back to consider the bigger picture and returning to
details to confirm and or disconfirm emerging themes and issues. To borrow words from Dr.
Harry Wolcott, respected ethnographic researcher, “One’s focus moves constantly between
figure and ground-like a zoom lens on a camera—to catch the fine detail of what individuals are
doing and to keep a perspective on the context of that behavior.” (1988, p. 203).

In summary, the evaluation project included five phases:

(1) Descriptive information on the scope and type of projects;

(2) Tabulation of numbers served and materials distributed;

(3) Consolidation of outcomes (changes in understanding and/or practices);

(4) Impact and challenges represented through the integration of numbers, outcomes,
anecdotal information and key interviews; and

(5) Summative recommendations.



Part III: Range of Projects and Types of Programs

Between 2000 and 2008, OCF funded 64 early literacy projects. Projects received
funding for one to three years, with many projects receiving funding for multiple years.? A total
of $2,225,708 was distributed for projects in 33 out of Oregon’s 36 counties and included the
Portland Metro area, middle and small size population areas, and coastal and rural regions. Most
of the projects funded were outside of the Portland Metro area. (See Geographic Distribution
Map in Appendix A.) OCF also sponsored training conferences in 2005 and 2006, for a small
number of program staff delivering early literacy mentoring in child care settings through OCF
funded projects.

During the course of this of this eight-year span, OCF supported an increasing number of
projects that included activities addressing the needs of the growing Spanish-speaking
population. Some projects served exclusively non-English speaking children and families, while
other projects served families from multiple backgrounds. Although the reporting of ethnicity
and language was not consistent across projects and years, from 2005 on at least two programs
exclusively served Hispanic populations each year. During the 2007-2008 fiscal year, four
additional projects reported serving at least 25% Hispanic families. Increasingly, projects serving
populations with high-risk characteristics began to apply for funding to incorporate literacy

support into other family support services.

Project Settings and Approaches

Funded organizations selected varied approaches and strategies to promote early
childhood literacy and language. Projects usually used mentoring and/or training to target adults
who interact with children or targeted young children directly with their parents and/or
caregivers. Some focused on reaching children and their parents through natural “touch points”
such as health clinics. A significant number of projects utilized multi-faceted settings and

% OCF has awarded two additional years of grant funding, for 2008-2009 and 2009-2010, under Ready to Learn and
the Gray Initiative. Those grants totaled $477,986; they supported seven new literacy projects, with the remainder
being renewal awards to continue previously funded projects. Results from 2008-2009 and 2009-2010 projects are
pending, and therefore outside the scope of this paper. Results from a separate, new literacy initiative that is a
partnership with the Oregon Commission on Children and Families, the Oregon State Library, and the Paul G. Allen
Family Foundation, “Reading for Healthy Families,” are also not yet available.
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approaches in their project design. A summary of the approaches and strategies utilized across
these settings include staff training, adult mentoring, parent-child participatory activities with
modeling, parent education groups, child-adult reading experiences, and book/materials
distribution. No approach was exclusive to any one setting and multi-year projects tended to
enhance their programs with additional activities as the grant cycle was underway. Some projects
tended to be more program-specific, while others were integrated into a broader community
approach.

A “best practice” curriculum was required of most projects. However, all of the projects
individualized their approaches and strategies to fit the needs of their communities and
populations. Projects used recognized “best practice” early literacy curricula to train staff and
child care providers as well as to support parents according to the grant proposal requirements. In
many projects, the introduction of literacy concepts through a curriculum appeared to be a
“jumping-off point” for further planned grant-funded activities. These activities included, but
were not limited to, the distribution and use of “book bag” kits, modeling, family literacy events
and staff curriculum sharing. (See Appendix E for list of utilized formal curricula.)

The following categories provide a descriptive framework for capturing the early
childhood literacy projects and the settings in which they were delivered. Within each of these

settings, common approaches were used either as singular strategies or in combination.

Child care provider settings: These projects focused on offering training to child care
providers and early childhood teachers (both home-based and center-based) through adult
training outside the child care environment, mentoring and coaching at the early childhood/child
care site, and/or modeling at the early childhood/child care site.

Library-based settings®: Projects in the library setting usually utilized library staff to
provide training for parents and interactive parent-child literacy-based sessions. Projects often
included training opportunities for library staff. However, some library projects also incorporated
training for child care providers.

Parent-focused programs (home-based and group-based): Parent-focused projects

usually utilized a formal literacy curriculum, including staff training. Grantees usually conveyed

® Literacy grants awarded as part of the John and Betty Gray Early Childhood Initiative required that projects
include a library component.
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information to parents either through classes or home visits, although some programs chose to
provide interactive parent-child sessions to promote literacy.

Elementary school-based partnerships: Projects in these settings established the school
environment as a place where literacy classes for parents and parent-child sessions were
conducted. Additionally, parents were able to become comfortable in a public school setting.

Healthcare settings: These projects reached young children at natural “touch points”
where parents take their young children for medical purposes, such as health clinics. Projects
utilized book distribution, encouragement by medical professionals and sometimes opportunities
for “read outlouds.” (Note: some projects included in the categories below distributed books at
other touch points such as Women, Infants and Children, or W.I.C., centers or low-income

housing developments, but these are not included in this setting tally.)

Project Focus by Setting

Note: projects focusing on more than one setting are tallied more than once.

Child care Parent-focused Library- Elementary Natural “touch
provider/teacher programs (home | based school- based | points” such as
setting & group based) setting partnerships healthcare settings
32 47 11 8 2
Book Distribution

In recognition of the importance of books in the home and child care environments,
OCF’s early childhood literacy program prioritized children’s book distribution. In recent years,
a plan for book loans and/or gifts was required in each grant proposal. Most projects distributed
free children’s books in the context of a broader strategy to encourage book reading activities
with young children. As mentioned, some projects distributed books at natural “touch points”
such as health clinics, courthouses, and low-income housing developments as a way of reaching

parents and children and emphasizing the value of books.



Part IV: Impact: Outcomes Viewed Through Quantitative Data

Background Evaluation Information

In 2001, one year after OCF launched the Oregon! Ready to Learn initiative, Portland
State University’s Child Welfare Partnership began an external evaluation of the Oregon! Ready
to Learn Phase | projects. Following this evaluation, OCF developed an internal evaluation
system that included both Oregon! Ready to Learn Phase Il (2005-2010) and the John and Betty
Gray Early Childhood Initiative (2003-2010).

The internal evaluation approach offered a menu of targeted objectives for grantees to
utilize as part of their evaluation protocol and reporting. Grantees were provided with technical
assistance for project evaluations and other related project issues.

An integral component of the Ready to Learn and John and Betty Gray projects was the
selection and inclusion of early childhood literacy curricula considered “best practices.” Initially,
using both a “best practice” curriculum and the OCF-prescribed evaluation approach was new
for many early childhood programs. Now, in large part due to these grant requirements and
subsequent technical assistance, both have become the norm for grantees. OCF continues to
contribute to community capacity to support “best practices” in both program training,
implementation and evaluation design. The majority of the programs reported parent, child care
provider and other staff outcomes rooted in the research-based assumption that positive changed
practices with the adults who interact with children result in improved literacy in the children.
However, a few programs attempted a more sophisticated measure of child outcomes.

The following section reports on the impact of these literacy projects through quantitative
data reported and provides evidence that the OCF early literacy grant program was successful in
meeting its goals and outcomes. For the purposes of this section and analysis, the Oregon! Ready
to Learn and John and Betty Gray Initiative early childhood literacy goals have been merged and

consolidated.

Consolidated Literacy Initiative Goals

(1) To expand access to “best practice” early childhood literacy experiences and support for

parents and their young children.



(2) To expand access to “best practice” center and home child care provider training designed to

enhance understanding and skills related to early childhood literacy support.

(3) To enhance early childhood education and family programs to include “best practice” early

childhood literacy experiences and support.

Use and Adoption of “Best Practice” Early Literacy Curricula

Achievement of the above goals should be viewed in the context of the use of a “best
practice” curriculum that is a component of these goals. All projects, as required by OCF criteria,
utilized “best practice” curricula for their projects and as a jumping-off point for supplemental
literacy activities and support. Going beyond the fulfillment of grant requirements, most
programs around Oregon now view the use of such curricula as supporting quality assurance
standards for program design. The OCF early literacy grant program, as well as concurrent

national professional trends, has contributed to these changes in program approaches in Oregon.

Numbers Served and Materials Distributed

Achievement of the goals also can be viewed in the context of numbers of individuals
served and materials distributed. From 2000-2005, Oregon! Ready to Learn Phase | projects
served over 13,000 children, parents and child care providers and distributed approximately
11,000 books to families and child care sites.

As noted above, data collection methods were not consistent across the two evaluation
phases. (The evaluation phases covered Oregon! Ready to Learn 2001-2005; and Oregon! Ready
to Learn 2005-2008/John and Betty Gray Early Childhood Initiative 2003-2008.) However,
numbers reported during both phases allow the following conservative estimates of the projects’
impacts:

e From 2000 to 2008, OCF early literacy projects directly reached at least 25,000 parents,
child care providers and children.

e More than 53,000 books were distributed through loan and gift programs.



The following table describes numbers served and materials distributed in more detail.

Due to variation in prior data collection protocol, the following table excludes data from Ready

to Learn 2000-2005 and includes data from projects funded through the John & Betty Gray
Initiative from 2003-2008 and Oregon! Ready to Learn from 2005-2008.

Numbers Served and Materials Distributed
(Includes John & Betty Gray 2003-2008 and Ready to Learn 2005-2008)

Category Numbers Definition

Staff attending formal training 370 Includes library staff, home
visiting staff and teachers in family
support programs

Parents attending 2,730 Includes interactive workshops and

classes/workshops* structured sessions

Child care providers attending 2,100 Includes one time workshops and

trainings multiple sessions

Child care programs receiving 390 Includes home child care and

visits center-based programs

Children directly impacted 7,380 Refers to children directly
participating in literacy
experiences

Children indirectly impacted 6,000 + Refers to children whose parents or
child care providers attended a
class or received other literacy
support

Books distributed 42,450 Refers to children’s books loaned

in “Kits” to child care providers or
parents, as well as free books given

to children

*In addition, many parents received services through home visits.




Literacy Initiative Outcomes

Although the figures above highlight the numbers of children and adults impacted by the
literacy projects, literacy project outcomes shed light on the actual impact of the projects.

The executive summary of the external evaluation of Ready to Learn Phase I, completed
in 2005, summarizes the outcomes as follows:

e “Grantees implemented education and training programs recognized as evidence-
based or promising practices, as defined in the professional literature, through in-
home visits and mentoring of parents and child care providers. Project staff not
only taught literacy and language building strategies to caregivers but also
provided early literacy experiences for children by modeling strategies for
caregivers.”

e “Evaluation results indicated that parents and caregivers practiced the knowledge
and skills they learned from participating in grant projects.”

Along similar lines, an OCF internal evaluation report (McClintock, 2006) analyzed the
impacts of the first two years (2003-2005) of the John and Betty Gray Early Childhood Initiative
projects. Focusing on the literacy components, the following summarizes project impact on early
childhood literacy support:

e “Parent and child care provider understanding of children’s learning and
development and literacy and language development increased.”

e “Additionally, where learning outcomes were specifically evaluated by the project
through surveys, parents and/or child care providers reported that their practices
with regard to books, language, reading and/or parenting were changed by what
they learned.” (2006, p. 17)

Turning to the years between 2005 and 2008, in which all literacy projects operated under
increasingly standardized OCF internal evaluation systems, it is useful to look more closely at
reported data. The following section presents reported outcomes of literacy projects since 2005
utilizing reported increases or change data as reported by grantees.

Due to some limitations in consolidating and reporting all the data as a whole (i.e.
returned questionnaire rates and varied approaches/questionnaire format and definitions), data is

presented to represent patterns and highlights. Despite data challenges, the numbers clearly



suggest a positive effect on adult support of young children’s literacy. Additionally, it is
significant to further note that when each grantee’s reported outcomes were looked at in the
context of their individual projects, all of the projects reported positive outcomes. As seen in the
following tables, with a few exceptions, between 75% and 100% of participants at each project

reported positive changes in awareness and/or practices.

Parent Outcome Summary 2005-2008

Parents demonstrated increased support and/or awareness of the importance of supporting
children’s literacy.*

Individual Project Parent Outcomes by Year

2005-2006 2006-2007 2007-2008
84% (n=37) 79% (n=22) 100% (n=94 & 67 with 38% reporting)
60% (n=7) 100% (n=92) 100% (n=31)

100% (n=34)
100% (n=180)
88% (n=92)
92% (n=98)
75% (n=46)
100% (n=20)
79% (n=172)

95% (n=48)
94% (n=111)
100% (n=27)
100% (n=40)
100% (n=87)
100% (n=41)
75% (n=14)
65% (n=39)

93% (n=103)
73% (n=791)
87% (n=27)
82% (n=17)
94% (n=23)
100% (n=64)
77% (n=110)
100% (n=53)
79% to 96% (n=172-unclear if
unduplicated #’s)
100% (n=20)
75% (n=46)

* Demonstrated through self-report on a survey form following workshops, or through staff observation on home
visits of such practices as parents reading to their children, having books in the home, and/or embedding literacy
related interactions in their daily activities, etc.
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Child Care Providers & Early Education Staff Outcome Summary

Child care providers and early education staff demonstrated increased understanding and/or

support of children’s literacy.”

Individual Project Child Care Provider/ Staff Outcomes by Year

2005-2006

2006-2007

2007-2008

70% (n=27)
100% (n=21)

82% (n=82)
100% (n=17)

91% (n=30)
100% (n=1/3 of 65)

100% (n=9)
100% (n=19)
100% (n=22)
100% (n=14)
95% (n=30)
100% (n=14)

95% (n=243)
100% (n=30)
100% (n=35)
100% (n=17 if all surveys
returned)

Program Highlights of Reported Child Outcomes

Grantees were not expected to collect data on child outcomes due to project size and the

labor-intensive requirements of child-level evaluation approaches. However, it is nonetheless

interesting to note child outcomes reported by several projects:
(1) In Ready to Learn Phase I, Roseburg’s Melrose Elementary School (2001-2005) and
West Linn-Wilsonville School District (2003-2005) found that children who had

participated in parent-child early literacy programs scored higher than their peers on

assessments of literacy-related skills when they reached kindergarten.

(2) In its 2005-2006 report, the Eastern Oregon Learning and Literacy League reported

positive increases in children’s literacy skills (as measured by a parent/caregiver

reflective survey) after participating in the early literacy programs.

(3) Portland’s Juntos Aprendemos reported in 2008 that at the end of project

participation, 100% of the preschoolers could recognize their name compared to 12% at

the project’s beginning; additionally, a Reading Readiness Questionnaire (2008)

® Demonstrated through surveys following trainings, changed practices such as creating a supportive literacy
environment including reading interactively to children and/or supporting parents on home visits relative to
children’s literacy development. (Note: some of the staff outcomes were not measured directly; rather, the parents’

support of children was measured.)
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distributed to kindergarten teachers of children who were in the Juntos Aprendemos
program as preschoolers showed all the children receiving high scores on learning

disposition and attentiveness in kindergarten.

Summary

Adult understanding and support of young children’s literacy development increased as a
result of OCF’s early literacy grant programs. The overwhelming number of projects that
supported children, parents and other adults that work directly with children and families reveal
successful achievement of individual project goals. (It should be noted that it is not possible to
determine whether families made long-term changes in behavior practices as a result of short-
term or one-time literacy training activities. The question of long-term change was beyond the
scope of the evaluation format for these projects and could not be determined from evaluation
data.)

Although noteworthy, the numbers of families and children served, materials distributed
and outcomes achieved throughout the past eight years only partially describe the positive
influence of these projects in supporting young children’s literacy. The next section summarizes

the wealth of qualitative information collected in evaluation reports and interviews.
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Part V: Impact: Integration of Quantitative and Qualitative Data

and Key Informant Interviews

This report integrated quantitative and qualitative data collected and reported by
programs and summative evaluation reports. Patterns and issues were probed in interviews with
key informants (see Appendix C for a list of interviewees) and additional relevant materials were

reviewed. The following patterns and themes emerged.

Book Giveaways and Loans: Building excitement for young children’s

acquisition and use of books

“I now take books along everywhere we go!”
Parent of Preschooler

OCEF prioritized children’s book distribution as a core value linked to promoting early
childhood literacy. In recent years, a plan for book loans and/or gifts was required in each grant
proposal. Most projects distributed free children’s books within the context of a broader strategy
to encourage book reading activities with young children. Strategically planned distribution of
free or loaned books had a positive effect on children’s literacy on multiple levels. First, there
was an emotional connection to books that was created by the context of distribution. For
example, when the “Story Lady” came to family child care provider settings in Eastern Oregon,
the children felt a sense of excitement. According to Jean Johnson (Child Care Resource and
Referral-Eastern Oregon), books left were subsequently utilized by the child care providers and
treasured by the children, who communicated that sense of excitement about particular books to
their parents. Similarly, staff of the Eugene/Springfield Relief Nursery reported that for many
high-risk parents participating in literacy events and receiving free books, the new book became
an entryway into a new way of interacting with their children.

Secondly, book and book bag distribution inspired child care providers and teachers to
expand and enrich their curriculum to incorporate books and developmentally appropriate book-

related activities. There were multiple reports in the grant evaluations of those who care for
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children incorporating new ideas. As one program reported, literacy support is now an integral
part of classroom daily activities and teachers exchange ideas with each other.

Thirdly, book distribution in a supportive context encouraged parents who are literacy-
challenged or for whom English is not the primary language to read to their children. Books
distributed in native languages helped to validate the families’ cultures and bridge a gap between
school and the home. Parents and children who received books in a home where a parent was
unable to read to the child were encouraged to “read” together by looking at the pictures. Staff in
the Adelante Mujeres “Raising a Reader” project stated that they did not expect the parents to be
as enthusiastic as they were about the weekly book bag, and that their enthusiasm carried over to
the rest of the family. In some projects where family support and ESL classes were part of a
larger program, the children’s books inspired some parents to learn to read to their children and
to learn English.

And fourth, in some library projects, the library became a pathway to connecting to other
programs. For example, the Albany Public Library “Raising a Reader” project partnered with
and loaned book bags to other programs such as Head Start and the Family Tree Relief Nursery.
Consequently, the project fostered new connections that brought families into the library.
Another example happened in the West-Linn Wilsonville School District literacy project (2006-
2007) which reported that, “The number of children’s books loaned to families from school

libraries has increased 71% over the school year.”

Reading, Singing, Talking and Cuddling: Parents interacting with their
child to support literacy

“We’ve always liked to read, but I didn’t know that we should read to our baby every day.”
Parent of Infant (Babies in the Library, Jackson County)

“All family events and parent days have reading areas/circle times planned into them and it is beautiful to see
parents holding children and reading to them.”
Program Director of Family Development Center (Douglas County Relief Nursery)

“We go to the library more often now. I read to my daughter every day and then at bedtime she reads the stories to
her dad from memory.”
Parent of preschooler

“A child who has been read to from birth demonstrates strong literacy skills by the time they are one year old and
when asked if they want they would like to read a book, they are excited and enthusiastic and will back up into a
welcoming lap and assume reading awareness such as turning pages, noticing details... it’s really exciting!”
Healthy Start Supervisor
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Through modeling at parent-child events, didactic classes and/or home visiting
interactions, parents learned about important literacy concepts in multiple settings. They also
learned about the significance of the emotional connection that is fostered by reading to your
child, talking to your child, singing to your child and interacting with him or her in other joyful
and responsive ways. According to staff in the Cedar Mill Library Bookshare Outreach Project,
which provided literacy training for parents and child care providers as well as “Babytime”
programs, the attendance records show that parents “are hungry for this kind of information.”
The significance of this impact is readily apparent from the myriad of anecdotal statements by
parents and staff that are woven into nearly all the grant reports from the literacy projects.

When the Jackson County parent-child interactive “Babies in the Library” program
ended, Eagle Point parents made arrangements to continue their meetings at the library. In
another rural Jackson County community, Ruch, a parent commented, “This is the best thing
going on in town!”

Relief Nurseries receiving OCF early literacy funding have noticed significant impact in
their work with high-risk families in the area of literacy. Family Development Center in Douglas
County noted an “unexpected appreciation by the families for books and education about early
childhood literacy and language development.” The literacy specialist at the Relief Nursery in
Eugene and Springfield stated “Some parents now go to the library on a weekly basis and | feel
this never would have happened if it weren’t for the family literacy events that they attended.” At
Family Building Blocks (Marion County’s Relief Nursery), the circulating book bags helped
encourage families to use the local library.

The number of parents who now read to or have increased the amount of time that they
read to their children and talk to them about their daily activities illustrates the positive impact of
these projects. An analysis of the projects further reveals the effectiveness of multiple pathways
to achieve this outcome. For many high-risk families, the most effective route toward literacy
awareness and enhanced interactions is through encouragement and support from a home visitor

or teacher during home visits and family literacy events.
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Developing Culturally and Individually Appropriate Approaches: Models

for working with all families and providers

“Before we came to Juntos, my son did not know how to hold a book. Now he likes to read books by himself. He asks
his grandma to get him new books because he already knows the stories in all our books at home.”
Parent in Juntos Aprendemos program

As the population of culturally diverse groups whose native language is not English
increases in Oregon (Oregon Progress Board, 2008), so has the early childhood education field’s
awareness of understanding and utilizing culturally appropriate materials and approaches.
Several noteworthy projects and approaches were successful in fostering literacy among these
families. Beneath these successful outcomes were common strategies and approaches:
establishing trusting relationships, creating linguistically appropriate materials and honoring
family norms.

The “Providers as Partners” Mentoring Project in Jackson and Josephine Counties
provides an example of a culturally appropriate, relationship-based approach to early literacy.
Mentors in the project worked all year with Spanish-speaking home child care providers to create
a system for making books and other literacy materials readily accessible in their program.
Likewise, other programs that worked directly with primarily Hispanic families (Juntos
Aprendemos and Adelante Mujeres) addressed young children’s literacy in the context of
encouraging and supporting multiple generations to feel comfortable about integrating into
mainstream culture. Adelante Mujeres’ 2007-2008 evaluation report refers to parents and
grandparents reading to the children, understanding generational differences, and feeling more
comfortable accessing services and programs: “A very important outcome has been the increased
communication in the family that has increased family unity.”

According to Jean Johnson (Child Care Resource and Referral), whose program
administered story time visits to home child care programs and sponsored other related activities
in Eastern Oregon, “It takes time to establish relationships with Spanish-speaking home child
care providers, many who perhaps don’t read themselves. The story time visits are a gateway to
begin supportive relationships with the providers.”

The Eugene/Springfield Relief Nursery family literacy events, which included food,
storytelling, and book giveaways in a family-friendly atmosphere, are an excellent example of

honoring family values while supporting literacy. Providing books and other materials in Spanish
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and/or another native language was critical to the success of this program and all the others that
supported non-native English-speaking populations.

Many programs reported a need for more books in Spanish and other indigenous
languages to support literacy of both children and their parents. Creative efforts by the
Indigenous Mexican Immigrant Project of the Oregon Child Development Coalition (2005)
addressed this issue. As a result of the project, books were developed in Trique and Mixteco,
shared with families and Head Start, and eventually donated to local libraries. However, a project
of Cay-Uma-Wa Youth Services of the Confederated Tribes of the Umatilla (2006-2007) found
that some literacy training materials in their project were not appropriate to tribal values.

Although the issue of adult literacy is not exclusive to non-native English-speaking
populations, the following quote from a parent from Mexico illustrates the importance of
simultaneously recognizing the challenge of parental literacy, while providing tools to support

their children’s literacy.

“I have learned how to read to my son by making up the story from the pictures.”
Mother who is illiterate (Juntos Aprendemos)

The Importance of “Place”: Helping parents feel comfortable in school and

library environments and using “place” to bring literacy to families

“Because of Juntos, we have a strong group of parents in kindergarten this year. On the first day of school, four
Spanish-speaking parents volunteered to read in their children’s kindergarten class. All were Juntos graduates.”
Deanne Froehlich, Scott Elementary School Principal

A theme of many of the projects and reported outcomes was the importance of “place” to
bring parents to new environments and help them feel comfortable in those environments, such
as an elementary school. Programs also strategically used the concept of “place” to introduce
early literacy at locations where parents are already present. Programs utilized this approach in
public schools, libraries, medical clinics, alcohol and drug recovery events, and social service
and legal environments such as food banks, W.I.C. and the courthouse.

Juntos Aprendemos is a powerful example of how locating a parent-child literacy
program for Hispanic families at an elementary school site brings results far beyond supporting
young children’s literacy. Parents who felt intimidated and separate from the public school

environment now step forward and participate in their children’s education. For example, a
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mother whose native language is indigenous to Guatemala and whose second language is
Spanish told the staff, “In this group, | have learned not to be afraid at the school. | feel more
confident and have made friends here. | want to help in my children’s classroom. | am learning
English so that | will be able to volunteer at the school.” As the strong quote at the beginning of
this section from an elementary school principal attests, this outcome is not unique to one parent.
Similarly, some high-risk parents who were previously uncomfortable accessing library
services with their children are now bringing their children to the library and attending literacy
events because of the support and encouragement from Relief Nurseries and Healthy Start
programs. Tapping into the concept of the importance of place as well as the traditional respect
given to those in the medical profession in this country, the projects using “Reach Out & Read”
at Columbia Hills Family Medicine and Multnomah County Health Department have
successfully created another route toward reaching parents and children with information about

literacy.

Effective and Relevant Training: Providing staff with the skills and tools

they need to accomplish their work

“The grant allowed our staff to become more prepared and able to introduce early literacy opportunities into
everyday classroom opportunities.”
Family Development Center, Douglas County

“My child care has thrived from this experience and I feel like I have been given a refreshing new outlook on my
child care business.”
Family child care provider (“Providers as Partners,” Jackson and Josephine Counties)

Many of the projects revolved around either training staff working directly with parents
and/or children or training child care providers who worked directly with children. The
educational background of those trained ranged from providers who were barely literate
themselves to professional staff with graduate degrees. All needed increased understanding of
how to support young children’s literacy. Approaches ranged from attendance of “best practice”
literacy curriculum workshops such as “Early Words” in multiple languages, to mentoring and
modeling support in therapeutic center-based classrooms, center-based early childhood
programs, and home child care. Projects reported that training made appropriate literacy support

for children possible in early childhood classrooms and family support home visits.
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The range of appropriate training levels was broad, with some professional staff
requesting more sophisticated training in literacy than was provided by basic literacy curricula.
However, programs reported that many home child care providers needed to start with the early
childhood basics, such as having a place for books to be easily available to the children.

Projects utilizing a mentoring approach reported mixed results, with program challenges
reflecting the following quotation from Steffen Saifer, Ed.D, Director at Child and Family Lab at
Northwest Regional Educational Laboratories: “Coaching (mentoring) requires a high level of
skills and experience in order to be effective.” Projects reported that mentors needed more
support and training than planned for in the project in order to help the mentors avoid burnout.
Others found mentoring inconsistent, as some home child care providers were reluctant to
participate in projects that required mentors to visit their site for various reasons, including fears
of professional judgment, reports to the Child Care Division and/or the implication of provider
ignorance. It is possible that appropriate training for mentors that included strategies for initial
contact could help providers overcome participation reluctance. However, in some instances,
hesitation eventually turned into increased confidence and enhanced practices through modeling

and encouragement.

“After twenty years of early childhood education, something has finally come along that made sense and helped me
so much. The mentoring project I recently participated in as a wonderful experience. My mentor was able to come to
my facility and assist me with some creative ideas on the learning environment as well as enriching my literacy
program.”

Child care provider (“Providers as Partners,” The Job Council)

The potential of mentoring, under appropriate circumstances, to provide enhanced
professionalism as described by the above child care provider is supported by professionals
interviewed in the field. Limitations and/or qualifying recommendations for this approach will be

discussed in the concluding recommendations section.

The “Ripple Effect”: Activities inspiring more activities, partnerships,
system change and public awareness about the importance of early

childhood literacy

“The grant supported activities that have become ‘normal’ library services.”
Cedar Mill Community Library
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“Everywhere you turn, people are talking about young children and the importance of books and reading to them.”
Early childhood professional

One of the most consistent findings from a review of all the projects spanning eight years
was the “ripple” effect in which small projects eventually evolved into new partnerships,
activities and system change supporting early childhood literacy. Additionally, reports described
a new public awareness of the importance of these literacy efforts. According to Mary Louise
McClintock, OCF Early Childhood Program Director, “It appears that the programs that have
been most successful are those that have tried different ideas, adapted to circumstances,
evaluated and regrouped to add additional approaches.” The quotes from the reports in response
to OCF’s request for information about unexpected project outcomes best capture the essence of
these themes.

For example, according to the Cedar Mill Library project (2007-2008), “we were able to
respond to training, information-sharing and service opportunities that we couldn’t have even
imagined three years ago. Word got out about the workshops and we were asked to present in
other venues. A ‘ripple effect’ was started. Parent who attended parent training told the preschool
teacher who told the administrator resulting in training the entire preschool staff and a separate
training for parents; attending meetings and the result was training to 97 high school students in
five child development classes; Head Start partnership became service sites for book rotation
program...” Similarly, the Seaside Public Library, which utilized the “Motheread/Fatheread”
curriculum in a 2006-2008 project, stated that they have multiple new partnerships in their
community because of the original grant.

Many projects reported that new links between early childhood programs and elementary
schools formed based on the focus on early childhood literacy. Examples include McKenzie
Little Preschool in Lane County, which reported, “The preschool is now woven into the fabric of
the elementary school and our community.” In a West Linn-Wilsonville School District project,
principals and administrators from elementary schools attended literacy trainings/meetings with
early childhood professionals that included conversations about best practices and collaboration.

The Salem Family Literacy program reported in 2006 on a powerful example of new
literacy awareness: Even Start parents “mentioned to their Head Start visitor information learned
during an Even Start home visit... and as a result the Head Start and Even Start Coordinator met
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together and planned joint trainings. Eventually Head Start staff incorporated literacy into their
home visits and participated in “Parents as Teachers” training.”

Grants also raised literacy awareness outside the field of early childhood education. The
clinic-based “Reach Out and Read” project in The Dalles reported that local physicians were
pleased with the literacy element introduced in well child clinics and led to interest in
implementing the program at other clinics and private practices.

Tillamook County Commission on Children and Families’ “Jump Start” Training and
Mentoring project summarized the ripple effect and public interest in literacy well in their 2007-
2008 report: “During this final grant year, we continued the trend of reaching more providers
than originally anticipated. We attribute this to the strong partnerships, local recognition of the
early literacy initiative, the continued high rate of attrition of child care providers, and the trust
and respect for the people that are providing the training and outreach.” The project’s report
further indicates a heightened profile of early childhood literacy in this county as a result of this
grant.

According to some grantees, the “ripple” effect also continues over time. Many previous
grantees responded to a January 2009 OCF questionnaire requesting follow-up information about
literacy activities that have continued beyond the end of their OCF literacy grants. In the
northeastern part of the state, the Eastern Oregon Early Literacy & Learning League continues
the same early literacy program activities by utilizing local tax funds, support from the local
Commissions on Children & Families and Oregon Ready to Read funding from the State
Library. In another example, Southwestern Oregon Community College’s Education and Family
Studies Department continued to seek and receive significant literacy grants and incorporate a
literacy component into its parent education activities after the OCF grant ended. Other examples
of literacy projects either successfully continuing or adapting as the grant cycle ended included
partnering with new larger organizations and/or foundations, utilizing the literacy evaluation
framework structure to apply and successfully receive new grants from other sources, and

incorporating literacy activities into other projects as a standard approach.
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Part VI: Challenges: Common Themes

Despite the success of OCF early childhood projects, diverse projects reported multiple
challenges consistently throughout the years. Often the flip side of a strength, such as culturally
appropriate models, revealed a related challenge, such as attracting bi-lingual, bi-cultural staff.
The following section discusses some of these challenges. The challenges will also be considered

in the concluding recommendation section.

Access to Qualified Staff: Finding and retaining early childhood

professionals and dedicated volunteers

“There was a significant degree of turnover of staff in the YMCA and Head Start child care centers. The new (and
untrained staff) appreciated the trainings and implemented changes.”
Coordinator from literacy project

While some programs reported high degrees of turnover either in trainers or home child
care providers, other programs, particularly in eastern Oregon, reported minimal turnover of staff
in the funded projects. Some programs found that it took more time to find qualified staff. Others
found that some staff needed more training and support than anticipated and that staff turnover,
where it occurred, definitely impacted projects’ abilities to meet timelines and service outcomes.
The problems of staff turnover for these funded projects are consistent with turnover issues in the
early childhood field in general. The issue of finding and retaining qualified staff is clearly
linked to the relevant factors of supervision, training, compensation and workload. While one
large program reported that the high degree of turnover (reasons not reported) “wasted” the
training, another program reported that new staff due to turnover appreciated the necessary
training.

Because a significant number of the projects targeted training for home child care
providers, it is important to consider how many of those trained stay in the field in one form or
another. According to Bobbie Weber, Ph.D. of Oregon State University’s Family Policy
Program, this is a complex issue. A workgroup is considering this question as part of the Oregon
Quiality Indicators project and efforts will be worth following. OCF commissioned Dr. Weber to

consider the issues of training, education and other related issues for the child care and early
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education profession. The resulting literature review report, Effective Investments in the Child
Care and Early Education Profession (Weber, R. & Trauten, M., 2008), proposes clear

guidelines for Oregon that address these complex and related issues. Training issues cut across
all early childhood environments. According to researcher and consultant Steffen Saifer, Ed.D,

training is most effective when it is part of coordinated teacher training and education plans.

“The grant allowed for strong community relationships which helped locate resources to continue the project and
increase volunteer participation.”
“Jump Start to Early Literacy,” Tillamook County

For some programs, the use of volunteers is as integral to continuing the project as paid
staff. For example, projects utilizing volunteers as readers in medical clinics rely heavily on
volunteers. Volunteers lower child to adult ratios in therapeutic classrooms and allow for
individualized reading to support literacy goals. However, the challenges of training, supporting
and retaining qualified and dedicated staff also apply to volunteers and need to be factored into
project design and implementation.

No One Answered the Job Posting: Addressing the shortage of bi-lingual,
bi-cultural staff

“A bilingual Family Support Worker left, which impacted the number of Spanish-speaking families the organization
could reach... they reported a shortage of qualified people to fill such a position.”
Home Visitation Program

According to Mary Louise McClintock’s evaluation report about the first two years of the
John and Betty Gray programs (2003-2005), “A growing need for parent education and early
literacy programs for Hispanic parents and child care providers reflects a changing Oregon, and
may be a trend that OCF should help its grantees address in a more targeted way in the future.”
(2006, p.18) Three years later, this trend continues. Across the state, early childhood, family
support and other educational settings face a shortage of bi-lingual and/or bi-cultural staff
available to work with families whose native language is not English. Additionally, programs
usually find that the development of trusting relationships with parents is enhanced by a sense of
connection quickly made with someone from a similar culture or background.

As programs continue to reach out to immigrant and migrant families in culturally

appropriate ways and as the population of non-English-speaking families increases in Oregon, so
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will the need for programs and agencies to find creative ways to address the challenges of
serving these families. The projects funded by the Ready to Learn and John and Betty Gray
funds have experienced similar challenges, with some programs more successful than others in
addressing this need. Projects that were more successful in their attempts in this area tended to be
those that had already begun a strategic hiring and training effort and/or those from larger urban

areas where there is a more diverse professional population.

External Factors Impact Program: Riding the wave of budget cuts and

increased costs

“Jackson County libraries unexpectedly closed from 4/07 to 10/07 due to funding complications. After reopening,
hours and staff were cut.”
“Babies in the Library” Project

A discussion of challenges facing the grantees would not be complete without a realistic
consideration of external factors impacting programs and projects. Perhaps one of the most
dramatic examples was found in the report from the “Babies in the Library” project, which
stopped when the Jackson County Library was closed due to loss of funding. Fortunately,
because of a strong base of parent and volunteer support, the project eventually restarted when
the library reopened. The project had successful outcomes, despite hour and staff cuts.

Sprinkled throughout many of the grantee reports were comments about limited staff
accomplishing multiple tasks, often with only one person (or part-time person) being responsible
for project implementation, reporting and other details. “Stretching” and “juggling” to
accomplish tasks was common, yet mediated by a strong, dedicated staff and belief in the
importance of young children’s literacy development. In one follow-up report from a past
grantee, it was noted that “staff already have busy positions and sincerely try to coordinate
classes for parents.” When other budget cuts that reduced agency or program infrastructure
occurred, maintaining some of the elements of the grant such as supervision and reports became
a challenge. Some programs reported plans to continue literacy projects, although on a smaller
scale due to budget cuts. Another follow-up report from a past grantee noted that during these
times of budget cuts, when parents are less likely to afford preschool, supplemental literacy

activities for parents and children are even more important.
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Projects that were integrated into larger systems, collaborations and/or programs
appeared to have more resources to creatively find new approaches to support literacy activities
despite budget cuts. As mentioned in the section on “the ripple effect,” after their OCF grant
ended several programs either partnered with a larger system such as a school district, or, if
funding was unavailable, incorporated aspects of the literacy project into existing, funded
projects. Some programs that were unable to continue their project due to funding donated
literacy materials to other projects that had funding and served a similar population. Regardless
of the approach to facing budget cuts or the end of funding, programs appeared to remain

committed to the importance of literacy activities.
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Part VII: Recommendations

OCEF efforts over the past eight years had significant impacts on early childhood language
and literacy support in Oregon. This positive impact occurred at multiple levels, ranging from the
child-parent level to a broader systems level where early childhood literacy support is commonly
“on the table” for discussion and prioritization. Increasingly, diverse program types sought OCF
funding for literacy projects. For example, at the beginning of this initiative, few programs
working with high-risk populations prioritized early childhood literacy. Today, these programs
view supporting the literacy and language development of these children as an essential
component of closing the achievement gap. Also, children’s literacy and school readiness has
become a target for the growing Hispanic population in Oregon (Oregon Progress Board, 2008)
and many of the literacy projects have begun to address this gap. However, although progress
has been made over the past eight years, many communities and populations that would most
benefit from early literacy programs have not been reached. Inconsistent access by Oregon
children to quality early childhood programs (Children First for Oregon, 2008) — many of which
would include appropriate early literacy experiences — leads me to conclude that continued
targeted funding would benefit the children of Oregon.

Through an integration of qualitative and quantitative data, interviews with informed
professionals, and my own professional expertise, certain patterns emerged that inform the
following recommendations for future strategic decisions for OCF. These recommendations are
based upon the assumption that current economic considerations require strategic decisions be
made by selecting priorities that potentially have high impact and address current gaps in early
childhood support.

I recommend all of the following areas for funding as part of strategic planning. First
Tier and Second Tier categorizations refer to the potential size of investment linked to the
recommendation. OCF could theoretically fund each of the First Tier or Second Tier priority
areas listed below as a singular focus. However, the recommendations are not necessarily
mutually exclusive. Process Recommendations focus on evaluation protocol and may be applied

to any project category. The recommendations are classified as follows:

-26-



First Tier Priorities: Those that would require larger blocks of funding and/or emphasis.

Second Tier Priorities: Those that could be accomplished with smaller amounts of grant

funds.

Process Recommendations: Strategies for improving the process of collecting data and

information, independent of any particular funding.

First Tier Priority Area

Designate a systems approach to early childhood language and literacy by supporting projects

that are part of larger early childhood systems and/or significant collaborations.

It appears that the most successful literacy programs, in terms of sustaining funding,
broad support, and adaptability, were those that were either part of a larger system and/or

developed strong partnerships.

Examples of projects that reflect this systems approach include (1) literacy projects where
communities have designated early childhood literacy as a school readiness priority and
whose local Commission on Children and Families acts as a resource for coordinating
multiple literacy activities in a systematic way; (2) collaborations between libraries and
early childhood programs in which all partners contribute to activities, monitoring and
resource expansion; and (3) situations in which training and/or trainers are shared among

multiple agencies and projects as part of a cohesive training approach.

Libraries should continue to be a partner in systems approaches. A priority of attracting
families of young children who do not use library services should continue and expand to
include all families of young children for whom the achievement gap is an issue.
Systematic documentation of such utilization would greatly inform decision-making in

this area.
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A broader way for OCF to support a systems approach to early childhood literacy would
be to link with larger initiatives, statewide movements, and/or structured departments
such as the Commission on Children and Families, the Oregon Department of
Education’s “Foundations for Learning,” the Oregon Center for Career Development in
Childhood Care and Education, and the developing early childhood Training and
Education Information Warehouse (database). OCF’s participation could include being a
“player at the table,” ensuring that projects followed relevant articulated standards, and/or
by providing matching funds to larger initiatives. This would not preclude prioritizing
collaborative projects as described in the previous point.

If OCF continues to prioritize supporting early childhood literacy and language in
Oregon, it should convene a meeting and/or conduct a survey of relevant leaders and
organizations to discuss strengths, issues, gaps and successful strategies in early
childhood literacy issues. A meeting could include representatives from key
systems/programs such as libraries, Relief Nurseries, the Department of Education,
university and institute researchers in literacy and/or early childhood education and care,
training and professional development, the Commission on Children and Families, and
organizations and/or individuals with understanding of diversity issues. Such a meeting
could generate common strategies between early childhood literacy support and other

areas of early childhood training and support.

First Tier Priority Area

Designate a focus on literacy and language projects for children and families for whom the

“readiness gap” is an issue: children from families in poverty; children and families with

multiple risk factors; and children and families for whom English is not the primary

language.

Children whose families fall below the poverty level and children from families with
high- risk factors such as domestic violence, substance abuse, prior involvement in child
protective services, homelessness, etc. are more likely to enter kindergarten not ready to
learn (Knitzer, J. & Lefkowitz, 2006).
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Hispanic children are more likely to enter kindergarten unprepared for the school
environment and Oregon’s Hispanic population, as cited earlier, is increasing. Both the
Portland State Ready to Learn Evaluation (2005) and the OCF internal evaluation
completed in 2006 noted this issue and trend. The issue remains current today.

Efforts to close the achievement gap for those populations most at-risk not only help
those children become more successful in school, but also can decrease the likelihood of
most costly later services and contribute to positive learning environments later in school
(Lee, V. & Burkam, D. 2002) (RAND 2005).

Projects that work with these higher-risk populations and English-learners must have
access to appropriate learning materials and trained staff. Projects can only be as strong
as the level of relevant expertise and appropriateness of their staff. Consequently, funding
of programs serving these populations must include allocation for training, on-going

support, supervision, and relevant materials and curriculum.

First Tier Priority Area

Create a funding stream for projects that are co-located at an elementary school and serve

children and families together as part of collaboration between schools and lead programs.

Many projects utilized the concept of the importance of “place” to reach families and
encourage support of young children’s language and literacy, including schools, libraries,

medical settings, and social service contact points.

The parent-child interactive projects that brought families and children, in particular
Hispanic families, to an elementary school site for early childhood literacy experiences
were successful in achieving their goals. Most noteworthy was the additional benefit of
developing the parents’ comfort with participating in their children’s educational

experiences.
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e This confidence in participation carries forward into their children’s future education and
parent participation is correlated to children’s success in school (Northwest Regional
Lab, 1999).

e This *“co-location” approach could be accomplished at the most basic level by school
districts providing space for activities. This approach also holds potential for promising

collaborations involving funding and collaborative grants.

e According to an interview (2/09) with Susan Castillo, Oregon State Superintendent of
Schools, she strongly supports early childhood projects co-located at public schools sites

and would be willing to participate in meetings toward this end.

First Tier Priority Area

Fund early childhood literacy training efforts that will be part of the child care and early
education professional development solutions currently being identified in Oregon

e Most of the challenges and gaps revealed in project reports were related to turnover,
shortage of qualified staff, relevant education of staff, shortage of trainers including

bi-lingual, bi-cultural trainers, and inconsistent success with mentoring.

e These challenges for early childhood literacy projects are not unique and are
consistent with challenges in other areas of early childhood care and education and
family support, where outcomes for children and families are linked to these issues.
Current efforts in early childhood professional development in Oregon are addressing
such issues as the most appropriate type of training approaches, appropriate content
for a variety of types and levels of early childhood staff and care providers, effective
logistical considerations, retention and compensation, and supervision. These topics
are all relevant to the training and staff challenges revealed in this report and

mentioned above.
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Where it was possible to determine from reports and consistent with training and
professional development principles, training for staff was most effective when
followed up by ongoing support from supervisors and other program staff. Although
programs utilizing literacy training for center and home child care providers reported
short-term positive outcomes, evidence that documented actual changes in practices
over the long term for providers through short-term workshops was challenging to
capture for many projects and beyond the scope of projects’ capacities. Mentoring
results were mixed and appeared to be dependent upon implementation of best
practices in mentoring. The research and strategic solutions presented in Effective

Investments (2008) are consistent with these findings.

Supporting young children’s literacy is connected to many areas of early childhood
education. Other areas include, for example, supporting emotional development,
setting up appropriate physical environments, having developmentally appropriate
classroom schedules, utilizing positive guidance approaches with young children,
involving parents and other early childhood principles. (National Association for the
Education of Young Children, 2009). However, across all program types in the field
of early childhood education and care, knowledge about early childhood literacy and
language development and support is consistently a significant gap (professional

observations, Lory Britain, Ph.D.).

For the reasons described in this Tier One Priority section, training in early childhood
language and literacy support continues to be a need in Oregon. However, all projects
funded in this area should be part of the early childhood education and training
solutions that are currently developing in Oregon in 2009 and beyond. This includes,
although is not limited to, training and professional development systems, retention
strategies, early childhood standards such as Foundations for Learning and Born to
Learn, and statewide access to trainers and materials and recommendations
articulated in Effective Investments (2008). This approach will maximize the impact

that OCF can have over the long term and will help to ensure that funds aimed at
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training will be utilized effectively and represent “best practices” in training and

professional support approaches.

Second Tier Priority Area

Create a funding stream that allocates small grants to enhance the infrastructure of early

childhood and family support programs with literacy training, materials and supplemental

activities.

One low-cost approach that would yield large improvements would be to award small
grants to existing successful early childhood and family support programs for training
direct service staff and supervisors, supporting literacy activities and/or materials. This
category would include programs with home visitors, classroom teachers and other direct
service staff such as Relief Nurseries, Healthy Start, and other infant/toddler/preschool
programs. The “Reading for Healthy Families” program is an example of an extensive,
statewide project currently funded by OCF that focuses on training staff and supervisors
to strengthen programs.

OCF should implement this priority consistent with principles articulated in professional
development literature and summarized in Effective Investments (2008): relevant and
effective professional development is ongoing and inclusive, and supervisors are part of
training. Training supervisors or in-house experienced staff to be trainers would
strengthen organizations and most likely ensure that knowledge continues to be shared
over time without more costly approaches such as repeatedly bringing outside trainers

into the organization.

Although categorically different than early childhood and family support programs and
training strategies described above, the “Reach Out and Read” programs based in
health/medical clinics utilize the concept of training the respected professionals
(nurses/physicians) to reach families and encourage parents to support children’s literacy.

The “Reach Out and Read” approach should be considered under this category, although
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not to the exclusion of effective programs that work with the families weekly over

extended periods of time.

OCF funding for a diversity of “best practice” literacy curricula that address the issues
and needs of a variety of client populations, program types and levels of adult expertise
will enhance Oregon’s support of early childhood literacy. Literacy programs must have

the leeway to select appropriate approaches for their work with children and families.

Second Tier Priority Area

Program Infrastructure: Create a funding stream that allocates small grants for existing

parenting programs to supplement their parenting class curriculum with literacy content,

activities and staff support.

Many parenting programs have structured classes in place for helping parents with
parenting issues, limit setting, understanding child development, child nutrition, and
supporting children’s feelings. Parenting curricula have not typically included support for
young children’s language and literacy; as a result, many parent trainers and parent
support workers do not necessarily have an early childhood background and/or awareness
of the fundamentals of early literacy. However, supporting children’s literacy is related to

many aspects of parent education and is easily integrated into existing projects.

OCF could address this gap and enhance parent programs’ existing curricula through the
development/additions of literacy curriculum, purchase of supporting materials, and
relevant staff training to implement these additions. This will help make parents’ support

of their young children’s language and literacy become “the norm.”

The advantage of providing funding for these relatively small projects would be that
these curriculum additions would continue beyond the life of the grant. Additionally,
either in-house trainers and/or trained supervisors could support current and new staff on
an on-going basis with ease and would be consistent with best practices of training and

supervision mentioned in the previous priority area.
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Process Recommendations

Refine the collection of data and other information to improve the internal OCF
evaluation system and inform decision-making.

e Continue to offer individualized technical assistance with flexible options for grantees.
According to comments embedded in many evaluation reports, grantees appreciated the
structured, yet flexible internal OCF evaluation system and technical assistance. Several
reported that it has improved their projects and programs and new evaluation skills

contributed to successful applications for other funding.

e Institute electronic report submission and data storage. In reviewing the data, it became
apparent that electronic submission of evaluation material and entry into an OCF

database would improve analysis and efficiency.

e Develop and require a well-defined system of reporting ethnicity and language groups. A
requirement of consistent and uniform reporting of ethnicity and language groups would
allow monitoring of the populations served and would better inform OCF funding
decisions. For example, tracking the number of Native Americans served might lead to

identifying a gap and strong need for projects serving those populations.

e Provide technical assistance and clear survey gathering and reporting standards.
Requiring standard reporting protocol such as tracking the number of returned surveys
and providing technical assistance for insuring returned surveys would improve the

review of project outcomes.

e Implement a system and expectation for gathering information about projects and
activities beyond the duration of OCF funding. The responses to the follow-up survey
piloted for this project and sent to past grantees highlight the potential benefit of
gathering this information. This would yield valuable information about effective

practices and approaches.
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Final Thoughts

The Oregon Community Foundation has a history and reputation for funding a wide range of
early childhood projects that make a difference for both small and large communities and for
programs of varying size and complexity throughout Oregon. Throughout this process of
analyzing reports and during my work as evaluation consultant, I have noted that OCF staff
respects thoughtful project innovation and responsible adaptation during the course of funded
projects. Also, OCF has become a more vocal partner in systematically improving the early
childhood system. Whatever strategic decisions are adopted for future funding priorities, the
spirit of innovation, flexibility and high standards should continue to be honored.
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Appendix A: Early Literacy Project Locations 2000-2008

r St. Helens
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Appendix B: Summary Table of Projects

Adelante Mujeres, Forest Grove (2007-2008)

One year of support for the “Raising a Reader” book bag program, to be used to promote reading
and literacy activities in home visits with Spanish-speaking families. (Received renewal funding
for 2008-2009 and 2009-2010.)

Albany Public Library (2007-2008)

One year of support to launch an early literacy initiative by instituting a "Raising a Reader"
literacy outreach program and strengthening current library early literacy capabilities through
purchase of display stands for early literacy materials.

Cay-Uma-Wa Youth Services, Pendleton (2006-2007)
One year of support for the "Learn Smart" project, educating child care providers and parents on
the Confederated Tribes of the Umatilla Indian Reservation on early literacy.

Cedar Mill Community Library, Portland (2003-2004)

One year of support for the “Great Start” project, including parent-infant literacy classes,
development and distribution of informational materials, and purchase of library books, CDs and
cassettes in 10 languages for very young children.

Cedar Mill Community Library, Portland (2006-2008)
Two years of support to offer the “Every Child Ready to Read @ Your Library” curriculum to
child care providers and parents.

Central Oregon Community Action Agency, Bend (2000-2001)
One year of support to offer “First By Five” training to child care providers in Jefferson and
Crook Counties. (Name changed to NeighborImpact in 2006.)

Child Care Resource and Referral, La Grande (2001-2002)
One year of support for training and information on early literacy and language development for
parents and child care providers in Baker County.

Child Care Resource and Referral, La Grande (2003-2005)

Two years of support for the “Story Time Express” program, including trainings in “Early
Words” and “Mother Goose” for child care providers and story teller visits to child care sites in
Union County.

Child Care Resource and Referral, La Grande (2006-2008)

Two years of support for delivering the “Story Time Express” program in Harney and Malheur
Counties. (Received renewal funding for Harney and Malheur Counties in 2008-2009 and a one-
year grant in 2009-2010 to enhance and stabilize the “Story Time Express” program in five
Eastern Oregon counties.)

-390-



CHILD, The Dalles SMART Program (2007-2008)
One year of support for the “Reach Out and Read” program, delivered at well child visits to
Columbia Hills Family Medicine. (Received renewal funding for 2008-2009 and 2009-2010.)

Children’s Relief Nursery, Portland (2000-2001)

One year of support for a staff training for the Learning Readiness Project, including therapeutic
day care and parenting classes, in order to increase infants' and young children's readiness to
learn.

Columbia Gorge Community College Foundation, The Dalles (2002-2004)
Two years of support for on-site training of child care providers to increase their
skills/knowledge in early language and literacy of children birth to age three.

Commission on Children, Families & Community, Portland (2003-2005)
Two years of support for delivery of “Early Words” workshops to parents of children birth to
four, in four languages, in partnership with 20 elementary schools in Portland Public Schools.

Community Action Organization of Washington County (2002-2005)

Three years of support for the Learning Circle - Spanish (TLCS) to offer on-site literacy training
and modeling for traditionally hard-to-reach care providers who are generally not registered, who
are Spanish speaking and are often closely related to the child/children for whom they care.

Community Action Resource Enterprises of Tillamook County (CARE, Inc.) (2000-2003)
Three years support to expand the capacity and resources of the FIRST STEPS program in
Tillamook County.

Community Action Team, St. Helens (2000-2001)

One year of support for “First by Five” training for child care providers, including the purchase
of resource materials for Caring Options lending libraries in Clatsop, Columbia and Tillamook
counties. (Received one year of funding for 2009-2010 to deliver the “Motheread/Fatheread”
program in Columbia and Clatsop Counties.)

Deschutes County Public Library (2004-2005)
One year of support for the “Magic of Early Reading” program, including facilitator training and
delivery of “Early Words” classes for parents.

Early Head Start Family Center of Portland (2003-2005)
Two years of support for the “Juntos Aprendemos” parent-child early literacy program at two
Portland Elementary Schools. (Project moved to the Latino Network in 2005.)

Easter Seals Oregon, Portland (2000-2003)

Three years of support to train parents and care takers of preschoolers with special needs to
facilitate communication, language, social, and behavioral skills to enhance school readiness.
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Eastern Oregon Early Literacy & Learning League, Pendleton (2004-2007)
Three years of support for early literacy programs for parents, children and child care providers
in Wallowa and Umatilla Counties, through a consortium of eastern Oregon libraries.

Family Building Blocks, Salem (2007-2008)
One year of support for the “Raising a Reader” book bag program. (Received renewal funding
for 2008-2009 and 2009-2010.)

Family Development Center / Douglas County Relief Nursery (2005-2008)
Three years of support for staff training in the “Early Words” curriculum and addition of literacy
activities to the Relief Nursery’s work with high-risk families.

Gilliam County Public Library (2007-2008)
One year of support for parent workshops using the “Every Child Ready to Read @ Your
Library” program. (Received renewal funding for 2008-2009 and 2009-2010.)

Grant County Commission on Children & Families (2000-2004)
Four years of support for a county-wide readiness awareness campaign, technical assistance for
child care providers and parents in best practices in early literacy, and preschool programs.

Head Start of Yamhill County (2000-2001)
One year of support to provide a more inclusive training environment for Hispanic child care
providers with a bi-cultural, bi-lingual trainer.

Healthy Start of Clackamas County (2001-2003)

Two years of support to support the hiring of a Parent/Community Educator and Parent Mentors
to teach early literacy, language development and school readiness activities to children and
families.

Jackson County Library Foundation (2006-2007)
One year of support for the “Babies in the Library” program. (Received renewal funding for
2008-2009 and 2009-2010.)

The Job Council, Medford (2005-2008)
Three years of support for the “Providers as Partners” project, training and mentoring of child
care providers in early literacy in Jackson and Josephine Counties.

Josephine County Commission for Children & Families (2004-2005)
One year of support for outreach to child care providers to promote Literacy Exploration by
Toddlers.

Josephine County Early Intervention Services (2003-2004)

One year of support for a training grant to support a six-week parent training session based on
the Hanen Program for parents of at-risk infants/toddlers who do not qualify for state funded
Early Intervention services.
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Latino Network, Portland (2005-2006)

One year of support to continue the “Juntos Aprendemos” parent-child early literacy program at
two Portland elementary schools (continuation of a project begun by the Early Head Start Family
Center).

Latino Network, Portland (2006-2008)

Two years of support to replicate the “Juntos Aprendemos” parent-child early literacy program at
an elementary school in the Reynolds School District. (Received a third year of funding for
2008-2009 for the Reynolds site, and a one-year grant for 2009-2010 to support development of
a third site in the Portland School District.)

The Library Foundation, Multnomah County (2000-2002)
Two years of support for the "Reach Out and Read" program, an early literacy program for low-
income children, delivered at well child visits to County Health Department clinics.

The Library Foundation, Multnomah County (2004-2005)
One year of support for development of six additional “Early Words” child care provider training
classes, and translation and delivery of the classes in Russian, Spanish, Vietnamese and English.

Malheur County Child Development Center (2000-2001)

One year of support for an implementation grant to expand the “Reading is Fundamental” book
distribution project to the birth to three age group with a parent training component to assist in
increasing children's readiness for kindergarten.

McKenzie School District #68, Finn Rock (2004-2008)

Four years support for a school-based preschool literacy program for parents and their children
age birth to five using the "Mother Goose" curriculum in both the pre-school setting and in
parent/toddler groups.

Melrose Elementary School, Roseburg (2001-2005)
Four years of support to expand the Melrose Reading Station program to provide home visits for
infants and toddlers.

Metropolitan Family Service, Portland (2003-2004)

One year of support for “Early Words” classes and other literacy-focused experiences with
Spanish-speaking parents participating in “Make Parenting a Pleasure” classes in East
Multnomah County.

Multnomah ESD Foundation (2000-2004)

Four years of support for the LIFT (Learning in Family Teams) Parent Resource Center, to build
literacy and language skills in children with special needs through implementation of a parent-to-
parent mentoring program.
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Old Mill Center for Children & Families (2002-2005)

Three years of support to train and support parents and child care providers to help them work
with at-risk children, age birth to three, to develop language, literacy, social, and other skills so
they are ready to learn upon school entry.

Oregon Center for Career Development in Childhood Care and Education, Portland State
University (2001-2004)

Three years of support for training of facilitators and delivery of “Early Words” classes to child
care providers in the southern and southern coastal area; eastern and central Oregon; and the
Willamette Valley, north and central coast areas.

Oregon Child Care Resource & Referral Network, Salem (2000-2001)

One year of support to work with selected community partners to develop a strategic plan to
increase the capacity and the quality of child care programs related to language and literacy
acquisition.

Oregon Child Development Coalition, Wilsonville (2005-2007)
Two years of support for training, translation and literacy materials for Head Start staff in
Cornelius working with immigrant families that speak indigenous Mexican Indian languages.

Oregon Child Development Coalition, Klamath Falls (2003-2005)
Two years of support for the Klamath Early Literacy Partnership, early literacy activities for
young children, parents and child care providers.

Oregon Parent Center, Wolf Creek (2002-2003)
One year of support for a training for working parents two evenings per month.

Parent Enhancement Program (2000-2001)

One year of support for a training grant focused on skill development and best practices for teen
parents, staff, and volunteers providing child care and language and literacy development for
parents and child care providers.

Portland Public Schools Head Start (2000-2001)

One year of support for a training grant to support a family literacy project for Head Start ESL
parents, to build their children's early literacy and readiness skills at home through training and
family literacy activity bags.

Ready*Set*Go, Bend (2000-2005)
Five years of support for the training and implementation of the “Parents As Teachers (PAT)”
“Born To Learn” curriculum, delivered in partnership with Together for Children.

Ready*Set*Go, Bend (2006-2008)

Two years of support for early literacy education programs for first-birth families in Deschutes
County, delivered through New Baby Groups and home visits. (Received renewal funding for
2008-2009.)
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Relief Nursery, Eugene (2006-2008)
Two years of support for early literacy training and activities for parents and children. (Received
renewal funding for 2008-2009.)

Sacred Heart Medical Center Foundation, Eugene (2000-2001)
One year of support for the development and refinement of the readiness to learn segment of the
"Success By Six" model in two targeted communities, Cottage Grove & Bethel.

Salem-Keizer School District 24J (2002-2003 and 2004-2006)
Three years of support to develop an early language and literacy program for children birth to
age three using the “Parents as Teachers” curriculum.

Seaside Public Library (2006-2008)
Two years of support to implement the *Motheread/Fatheread™ program in Clatsop County.

Sherman County Commission on Children & Families (2000-2001)
One year of support for an early literacy project involving three counties and twenty agencies, to
begin an early literacy story packs program for families, and child care providers.

South County Resource Center, Canyonville (2003-2004)
One year of support for a training grant to support incorporation of the "First by Five: Infant &
Toddler Training Program™ into staff training and the teen and community parenting curriculum.

Southern Oregon Child and Family Council, Central Point (2000-2003)
Three years of support for the "Early Literacy Mentor/Trainer Project,” to provide Early Words
training to 12 child care centers serving children birth to age three.

Southwestern Oregon Community College, Coos Bay (2001-2003)
Two years of support to provide training for caregivers and parents in Early Words and Literacy
Bags for language/literacy acquisition in children ages birth to three.

Southwestern Oregon Community College, Coos Bay (2006-2008)
Two years of support for training and mentoring of child care providers in Coos and Curry
Counties, using the “Mother Goose Asks Why” curriculum.

Tillamook County Commission on Children and Families (2004-2005)
One year of support for facilitator training and delivery of “Early Words” classes for child care
providers and literacy-focused parent child activity groups.

Tillamook County Commission on Children and Families (2005-2008)

Three years of support for the “Jump Start” early literacy training, mentoring and outreach
project for parents and child care providers.
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Union Baker Education Service District (2004-2005)
One year of support to provide training to raise the level of expertise of home visiting programs
and child care providers in the area of early language and literacy.

Wallowa County Library (2003-2004)

One year of support for the “Training Wheels” program's development of a language and literacy
program for parents, caregivers, and children that supports school readiness through mentoring,
training, and developmentally appropriate activities.

Washington County Cooperative Library System, Hillsboro (2003-2005)
Two years of support for facilitator training and delivery of “Early Words” classes in English
and Spanish for child care providers and parents.

West Linn-Wilsonville School District (2003-2005)
Two years of support for the “First Teacher” early literacy program for parents and their infants
and toddlers at a West Linn elementary school.

West Linn-Wilsonville School District (2005-2008)

Three years of support for the “Early Connections: Families and Schools Together” project,
implementing staff training and literacy-focused activities for parents and their infants, toddlers
and preschoolers at district elementary schools.

The following additional organizations received funding for early literacy projects for the 2008-
2009 and/or 2009-2010 grant years:

Building Healthy Families, Enterprise (2008-2010)
Two years of support to implement “Literacy Link,” an early literacy outreach and training
program for parents and child care providers, in collaboration with Wallowa County Library.

Mt. Hood Community College Child Development/Family Support Program, Portland
(2008-2010)

Two years of support to offer “Mother Goose” early literacy workshops and follow-up mentoring
for license exempt child care providers, in partnership with Multnomah County Library.

NeighborImpact, Redmond (2008-2010)
Two years of support to provide early literacy workshops for parents and child care providers in
Deschutes County, in partnership with Deschutes County Public Library.

Wilsonville Public Library Foundation (2008-2009)

One year of support to offer an early literacy program, using the “Early Child Ready to Read @
Your Library” curriculum, for incarcerated mothers and their children who participate in the
Early Head Start program at Coffee Creek Correctional Facility.
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Appendix C: Interview List

Interviews Conducted: Current Issues, Gaps and Areas of Focus

Name

Organization

Position

Renea Arnold

Multnomah County
Library

Coordinator of Early Childhood
Resources

Susan Castillo

Oregon Department of
Education

Oregon Superintendent of
Schools

JoAnn Contini

Reading for Healthy
Families

Project Coordinator

Dell Ford

Oregon Department of
Education

Head Start Collaboration
Specialist

Karen Hamilton

Head Start of Lane County

Program Director

Jean Johnson

Child Care Resource &
Referral-Eastern Oregon

Co-Team Leader

Mary Louise McClintock

The Oregon Community
Foundation

Early Childhood Program
Director

Judy Newman

State Early Intervention
Coordinating Council,

Member, Co-Director

ECCARES

Steffen Saifer Northwest Regional Director Child and Family
Laboratory Program

Christine Taylor Juntos Aprendemos Director/Coordinator
Project

Bobbie Weber, Ph.D.
(email correspondence)

Oregon State University

Faculty, Human Development &
Family Science
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Appendix D: Follow-Up Survey Questionnaire

Dear [Grantee Contact],

The Oregon Community Foundation is always interested in learning how its funding has creased
positive outcomes for children and families in Oregon.

From [Grant Years], OCF provided funding to help [Grantee Organization] support early
childhood literacy.* Please take a few minutes to answer these questions for us, forward this
message on, or send us the name and contact information for a staff person who would be best
able to answer these questions. Completed surveys can be returned via email to this address.

1. After the OCF funding for your early childhood literacy project ended, was your organization
able to continue the project activities, or a close approximation of these activities? If yes, are
these activities sill occurring, and how are you supporting them?

2. If you answer “no” to the above questions, was your organization able to incorporate some
elements of early childhood literacy support into other projects? Please describe and/or
comment.

3. If you have any ideas and/or awareness of issues that might be relevant to future support for
early childhood literacy in your community or statewide, please share them with us in the space
below.

Thank you for taking time out of your busy schedule to help us in our efforts to promote early
childhood literacy in Oregon. If you need any more information, please don’t hesitate to contact
me at mimcclintock@ocf1.org or (503) 227-6846.

Best regards,

Mary Louise McClintock

Early Childhood Program Director
The Oregon Community Foundation

*The awards were:
[Grant Awards Itemized in List]
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Appendix E: Curricula List

Early Words

Early Words is a training program for child care providers and parents on how to nurture literacy
and language development in children birth to 5. There is a six-part series of workshops that is
primarily targeted to child care providers, although sometimes parents take the entire series, as
well. Usually the parent class is a one- or two-hour workshop called “Leap into Language and
Literacy.” Multnomah County Library, Portland State and the Oregon Commission on Children
and Families developed the program. For child care providers, Early Words training has been
found to have the most impact when combined with follow-up mentoring.

OCF funds (under both Oregon! Ready to Learn and the John and Betty Gray Early Childhood
Initiative) have played a major role in the dissemination of Early Words throughout the state
through supporting training of facilitators and presentation of the workshop series. The provider
series has been translated into Spanish, Russian, and Vietnamese, and parent workshops have
been offered in those three languages as well as Somalian. A second, more advanced series for
child care providers is now available. Additionally, the Oregon Center for Career Development
in Childhood Care and Education has developed a companion literacy series targeted to school-
age children, called Afterwords.

http://www.multcolib.org/birthtosix/ecr/ew.html

Mother Goose

The Mother Goose series, for parents and child care providers, were developed by the Vermont
Center for the Book. Mother Goose Asks Why uses specific books for preschoolers to stimulate
open-ended conversations between adults and children, and also encourages science exploration.
You Can Count on Mother Goose is a four-week program that trains parents to encourage their
children’s literacy development and understanding of mathematical concepts through children’s
books and fun math activities. Other programs are Beginning With Mother Goose and Growing
With Mother Goose. Mother Goose training is available for child care providers in Multnomah
County, Coos and Curry Counties and others.

http://www.mothergooseprograms.org/

Reach Out and Read

A program developed by and affiliated with the Department of Pediatrics at Boston University
School of Medicine, Reach Out and Read “makes literacy promotion a standard part of pediatric
primary care.” It trains doctors and nurses to advise parents, at pediatric check-ups from 6
months to 5 years of age, on the importance of reading aloud and offer age-appropriate tips; can
include volunteers reading aloud to children in clinic waiting rooms and modeling techniques for
parents; and provides gifts of books to children at each visit. The focus is on children growing
up in poverty. Several years ago, an OCF grant helped Multnomah County Library implement
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Reach Out and Read in partnership with Multnomah County Health Department at the county’s
low-income clinics. The program is now being used in The Dalles with the help of an OCF grant.

www.reachoutandread.org

Every Child Ready to Read @ Your Library

This is a best practice early reading program for parents developed by the American Public
Library Association. It consists of three two-hour classes, covering “bonding with babies,”
dialogic reading, and phonological awareness. It is different from the Early Words class for
parents in that it involves more time (six hours total versus 90 minutes for EW) and teaches
parents specific skills. Multnomah County Library offers both because they appeal to different
people. Early Words should be offered by a person who has been trained as an Early Words
trainer (gaining information and guidance on adult learning), whereas anybody can download
and offer Every Child Ready to Read @ Your Library. The three-year “Reading for Healthy
Families” project co-funded by OCF and the Paul G. Allen Family Foundation is training
children’s librarians and Healthy Start home visitors in how to reach at-risk families using Every
Child Ready to Read.

http://www.ala.org/ala/mgrps/divs/alsc/ecrr/ecrrhomepage.cfm
http://www.oregon.gov/OSL/LD/youthsvcs/rfhf.nome.page.shtml

Motheread

Motheread is an 8-t0-12-week multi-cultural family literacy program developed in North
Carolina. It helps parents become better readers themselves, learn how to read with their
children, and use reading together as a way to strengthen family communication and the parent-
child bond. The classes for parents use discussions about high quality children’s books as a
means to impart information about literacy development, reading as a family activity, and
parenting. The program is being used in Columbia and Clatsop Counties with the help of OCF
funding.

www.motheread.org

Raising a Reader

This program is designed to promote “daily book cuddling” between parents and young children.
It is implemented through early care and education settings such as child care centers, home-
based child care, and Head Start and preschool classrooms. It was designed to reach low-income
families where parents are poor readers or do not speak English well, and features rotating book
bags. Multnomah County Library launched a county-wide program five years ago in partnership
with early childhood settings throughout the county, and Raising a Reader is also being used in
Washington, Marion, Linn, Jackson and Polk Counties through OCF funding.

http://raisingareader.org
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